
Peer Lesson Observation Tool  
 
This lesson observation tool can support your use of peer- to -peer lesson observations. This might be useful for you as an individual teacher to improve your 
practice, or for a school programme focussing on supporting teachers, highlighting best practice and encouraging feedback amongst teachers for professional 
development.1  
 
These structured lesson observations are designed to improve teaching effectiveness and student outcomes through short and frequent observations 
undertaken by peers, ideally, but not necessarily, from within your subject area. These types of observations have been shown to be mutually beneficial to 
both observers and observees.2  
 
The observations are guided by a structured template, requiring the observer to take note of certain aspects of the lesson as it unfolds.  Each observation 
should take approximately 20 minutes and carried out at regular and frequent intervals throughout the academic year (perhaps one or two a term). 
Observers and observees are strongly encouraged to talk after the observation to allow for constructive feedback, reflection and future lesson planning.  
 
The observation involves two elements: 

(1) The use of Charlotte Danielson Framework for Teaching (FFT 20073) rubric to score observee teachers in respect of two skill domains: “The Classroom 
Environment” and “Teaching”. This rubric is presented in first two tables below (one for each domain). The left-hand column lists the 10 standards on 
which teachers are to be evaluated. For each of these there is a description of what observed behaviours should be scored as “Highly Effective”, 
“Effective,” “Basic,” and “Ineffective” teaching as well as the relevant numeric scoring level of competence between 1-12 (with 12 being the highest).  

(2) Observers are also asked to record other relatively- objective data on “Teaching Activities”. For example, how often - never, some of the time, all of 
the time – the teacher engages in lecturing/ dictation, has students working in small groups etc. These measures have also been drawn from previous 
research and are also included in the lesson observation tool below. 

The blank pages below can be used to record the observation scores.  
 
What to do next? 
 
You can compare your ratings with typical scores from our data (see footnote 1), covering about 250 teachers of GCSE Maths or English.  You can see how the 
time use for class activities compares, and how the FFT skills ratings compare. These comparisons might be useful for individual reflection on teaching 
practices, and in conversations with colleagues. If you do use this, we’d be interested to know how you get on: drop us an email on 
ceffectiveteaching@gmail.com   

 
1 This document was created by Simon Burgess, Shenila Rawal and Eric S. Taylor, bringing together lesson observation tools created by others, and data collected during a peer observation 

programme briefly described in https://www.bristol.ac.uk/media-library/sites/economics/documents/Characterising%20Effective%20Teaching%20Short%20Paper%20April%202022.pdf. 
The same report also provides details of the data analysis behind the figures included here.  
2 Short version here: https://simonburgesseconomics.co.uk/trialling-teacher-peer-observation-to-raise-teacher-effectiveness/ and long version here: 
https://www.journals.uchicago.edu/doi/full/10.1086/712997  
3 Danielson, C. (2007). Enhancing Professional Practice: A Framework for Teaching. Alexandria, VA: ASCD. 
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Peer Lesson Observation Tool  

Observer:       Observee:    Date & Time of Observation:  
 

DOMAIN 1: THE CLASSROOM ENVIRONMENT 

Component  
Ineffective 
(1-3) 

Basic         
(4-6) 

Effective 
(7-9) 

Highly 
Effective 
(10-12) 

1a Creating an Environment of Respect and Rapport         

1b Establishing a Culture for Learning         

1c Managing Classroom Procedures         

1d Managing Student Behaviour         

1e Organising Physical Space         

Total for Domain 1: 
  

    

DOMAIN 2: TEACHING 

Component  
Ineffective 
(1-3) 

Basic         
(4-6) 

Effective 
(7-9) 

Highly 
Effective 
(10-12) 

2a Communicating with Students         

2b Using Questioning and Discussion Techniques         

2c Engaging Students in Learning         

2d Use of Assessment         

2e Demonstrating Flexibility and Responsiveness         

 Total for Domain 2: 
 
TOTAL FFT SCORE: 
 
What to do: The observer should enter a number for each row. Then add these 10 numbers up to make the total FFT score. You can compare this to the 
distribution of typical values below. This might be the basis for discussions after the observation between the observer and the observed teacher.   



 
Observer:      Observee:    Date & Time of Observation: 
 

Teaching Activities  
FT           
(full 
time) 

MT      
(most of 
the time) 

ST      
(some of 
the time) 

VL        
(very 
little 
time) 

NT           
(no time 
at all) 

1 Lecturing or dictation (One way transaction – teacher speaking and students listening)           

2 Open discussion among students and teacher           

3 One to one teaching           

4 Spending special time to assist weak students            

5 Gauging student understanding (e.g. through written or oral assessment)           

6 Assigning homework or class work to students           

7 Teacher using a textbook during teaching activities (e.g. use of examples from text)           

8 Use of white board by teacher           

9 Students copying from the whiteboard           

10 Students are working in groups           

11 Students are doing written work alone           

12 Engaged in non-teaching work (e.g. maintenance of register, preparation of data)           

What to do: The observer should tick one of the boxes for each row. Then you can compare this pattern to the distribution of typical values below. This might 
be the basis for discussions after the observation between the observer and the observed teacher. 

  



 
Observer:      Observee:    Date & Time of Observation: 

 

Additional Observation Notes:  

 

 



 

Charlotte Danielson’s Framework for Teaching (FFT, 2007)  
 

DOMAIN 1: THE CLASSROOM ENVIRONMENT 
Component  Ineffective (1-3) Basic  (4-6) Effective (7-9) Highly Effective (10-12) 

1a Creating 
an 
Environment 
of Respect 
and Rapport 

Classroom interactions, both 
between the teacher and students 
and among students, are negative, 
inappropriate, or insensitive to 
students’ cultural backgrounds, 
ages and developmental levels. 
Student interactions are 
characterised by sarcasm, put-
downs, or conflict.  

Classroom interactions, both between the 
teacher and students and among 
students, are generally appropriate and 
free from conflict, but may reflect 
occasional displays of insensitivity or lack 
of responsiveness to cultural or 
developmental differences among 
students. 

Classroom interactions, both between 
teacher and students and among 
students, are polite and respectful, 
reflecting general warmth and caring, 
and are appropriate to the cultural 
and developmental differences 
among groups of students. 

Classroom interactions, both between teacher and 
students and among students, are highly respectful, 
reflecting genuine warmth and caring and sensitivity 
to students’ cultures and levels of development. 
Students themselves ensure high levels of civility 
among members of the class. 

1b 
Establishing a 
Culture for 
Learning 

The classroom environment 
conveys a negative culture for 
learning, characterised by low 
teacher commitment to the subject, 
low expectations for student 
achievement, and little or no student 
pride in work. 

The teacher’s attempts to create a culture 
for learning are partially successful, with 
little teacher commitment to the subject, 
modest expectations for student 
achievement, and little student pride in 
work. Both teacher and students appear 
to be only “going through the motions.” 

The classroom culture is 
characterised by high expectations 
for most students and genuine 
commitment to the subject by both 
teacher and students, with teacher 
demonstrating enthusiasm for the 
content and students demonstrating 
pride in their work. 

High levels of student energy and teacher passion for 
the subject create a culture for learning in which 
everyone shares a belief in the importance of the 
subject and all students hold themselves to high 
standards of performance they have internalized. 

1c Managing 
Classroom 
Procedures 

Much teaching time is lost because 
of inefficient classroom routines and 
procedures for transitions, handling 
of supplies, and performance of 
non-teaching duties.  Students not 
working with the teacher are not 
productively engaged in learning. 
Little evidence that students know 
or follow established routines.  

Some teaching time is lost because 
classroom routines and procedures for 
transitions, handling of supplies, and 
performance of non-teaching duties are 
only partially effective.  Students in some 
groups are productively engaged while 
unsupervised by the teacher. 

Little teaching time is lost because of 
classroom routines and procedures 
for transitions, handling of supplies, 
and performance of non-teaching 
duties, which occur smoothly.  Group 
work is well-organised and most 
students are productively engaged 
while working unsupervised. 

Teaching time is maximised due to seamless and 
efficient classroom routines and procedures. 
Students contribute to the seamless operation of 
classroom routines and procedures for transitions, 
handling of supplies, and performance of non-
instructional duties.  Students in groups assume 
responsibility for productivity. 

1d Managing 
Student 
Behaviour 

There is no evidence that standards 
of conduct have been established, 
and there is little or no teacher 
monitoring of student behaviour. 
Response to student misbehaviour 
is repressive or disrespectful of 
student dignity.  

It appears that the teacher has made an 
effort to establish standards of conduct for 
students. The teacher tries, with uneven 
results, to monitor student behaviour and 
respond to student misbehaviour. 

Standards of conduct appear to be 
clear to students, and the teacher 
monitors student behaviour against 
those standards. The teacher 
response to student misbehaviour is 
consistent, proportionate, appropriate 
and respects the students’ dignity. 

Standards of conduct are clear, with evidence of 
student participation in setting them. The teacher’s 
monitoring of student behaviour is subtle and 
preventive, and the teacher’s response to student 
misbehaviour is sensitive to individual student needs 
and respects students’ dignity. Students take an 
active role in monitoring the standards of behaviour. 

1e Organising 
Physical 
Space 

The physical environment is unsafe, 
or some students don’t have access 
to learning. There is poor alignment 
between the physical arrangement 
of furniture and resources and the 
lesson activities. 

The classroom is safe, and essential 
learning is accessible to most students; 
the teacher’s use of physical resources, 
including computer technology, is 
moderately effective. The teacher may 
attempt to modify the physical 
arrangement to suit learning activities, 
with limited effectiveness. 

The classroom is safe, and learning is 
accessible to all students; the teacher 
ensures that the physical 
arrangement is appropriate for the 
learning activities. The teacher makes 
effective use of physical resources, 
including computer technology. 

The classroom is safe, and the physical environment 
ensures the learning of all students, including those 
with special needs. Students contribute to the use or 
adaptation of the physical environment to advance 
learning. Technology is used skilfully, as appropriate 
to the lesson. 



 
DOMAIN 2: TEACHING 

Component  Ineffective (1-3) Basic  (4-6) Effective (7-9) Highly Effective (10-12) 

2a 
Communicating 
with Students 

Expectations for learning, 
directions and procedures, and 
explanations of content are 
unclear or confusing to students. 
The teacher’s written or spoken 
language contains errors or is 
inappropriate for students’ cultures 
or levels of development. 

Expectations for learning, directions and 
procedures, and explanations of content 
are clarified after initial confusion; the 
teacher’s written or spoken language is 
correct but may not be completely 
appropriate for students’ cultures or 
levels of development. 

Expectations for learning, directions and 
procedures, and explanations of content 
are clear to students. Communications 
are accurate as well as appropriate for 
students’ cultures and levels of 
development. The teacher’s explanation 
of content is scaffolded, clear, and 
accurate and connects with students’ 
knowledge and experience. During the 
explanation of content, the teacher 
focuses, as appropriate, on strategies 
students can use when working 
independently and invites student 
intellectual engagement. 

Expectations for learning, directions and procedures, 
and explanations of content are clear to students.  
The teacher links the instructional purpose of the 
lesson to the wider curriculum. The teacher’s oral 
and written communication is clear and expressive, 
appropriate to students’ cultures and levels of 
development, and anticipates possible student 
misconceptions. The teacher’s explanation of 
content is thorough and clear, developing conceptual 
understanding through clear scaffolding and 
connecting with students’ interests. Students 
contribute to extending the content by explaining 
concepts to their peers and suggesting strategies 
that might be used. 

2b Using 
Questioning and 
Discussion 
Techniques 

The teacher’s questions are of low 
cognitive challenge or 
inappropriate, eliciting limited 
student participation, and 
recitation rather than discussion.  
A few students dominate the 
discussion. 

Some of the teacher’s questions elicit a 
thoughtful response, but most are low-
level, posed in rapid succession. The 
teacher’s attempts to engage all 
students in the discussion are only 
partially successful. 

Most of the teacher’s questions elicit a 
thoughtful response, and the teacher 
allows sufficient time for students to 
answer. All students participate in the 
discussion, with the teacher stepping 
aside when appropriate. 

Questions reflect high expectations and are 
culturally and developmentally appropriate. Students 
formulate many of the high-level questions and 
ensure that all voices are heard. 

2c Engaging 
Students in 
Learning 

Activities and assignments, 
materials, and groupings of 
students are inappropriate for the 
learning outcomes or students’ 
cultures or levels of 
understanding, resulting in little 
intellectual engagement. The 
lesson has no clearly defined 
structure or is poorly paced. 

Activities and assignments, materials, 
and groupings of students are partially 
appropriate for the learning outcomes or 
students’ cultures or levels of 
understanding, resulting in moderate 
intellectual engagement. The lesson 
has a recognisable structure but is not 
fully maintained and is marked by 
inconsistent pacing. 

Activities and assignments, materials, 
and groupings of students are fully 
appropriate for the learning outcomes 
and students’ cultures and levels of 
understanding. All students are engaged 
in work of a high level of rigour. The 
lesson’s structure is coherent, with 
appropriate pace. 

Students, throughout the lesson, are highly 
intellectually engaged in significant learning and 
make material contributions to the activities, student 
groupings, and materials. The lesson is adapted as 
needed to the needs of individuals, and the structure 
and pacing allow for student reflection and closure. 

2d Use of 
Assessment 

Assessment is not used in 
teaching, either through 
monitoring of progress by the 
teacher or students, or adequate 
feedback to students. Students 
are not aware of the assessment 
criteria used to evaluate their 
work, nor do they engage in  self- 
or peer-assessment. . 

Assessment is occasionally used in 
teaching, through some monitoring of 
progress of learning by the teacher 
and/or students. Feedback to students 
is uneven, and students are aware of 
only some of the assessment criteria 
used to evaluate their work.  Students 
occasionally assess their own or their 
peers’ work. 

Assessment is regularly used in 
teaching, through self- or peer-
assessment by students, monitoring of 
progress of learning by the teacher 
and/or students, and high-quality 
feedback to students. Students are fully 
aware of the assessment criteria used to 
evaluate their work and frequently do so. 

Assessment is used in a sophisticated manner in 
teaching, through student involvement in 
establishing the assessment criteria, self-or peer 
assessment by students, monitoring of progress by 
both students and the teacher, and high-quality 
feedback to students from a variety of sources.  
Students use self-assessment and monitoring to 
direct their own learning. 

2e 
Demonstrating 
Flexibility and 
Responsiveness 

The teacher adheres to the lesson 
plan, even when a change would 
improve the lesson or address 
students’ lack of interest. The 
teacher brushes aside student 
questions; when students 
experience difficulty, the teacher 
blames the students or their home 
environment. 

The teacher attempts to modify the 
lesson when needed and to respond to 
student questions, with moderate 
success. The teacher accepts 
responsibility for student success but 
has only a limited repertoire of 
strategies to draw upon. 

The teacher promotes the successful 
learning of all students, making 
adjustments as needed to lesson plans 
and accommodating student questions, 
needs, and interests. 

The teacher seizes an opportunity to enhance 
learning, building on a spontaneous event or student 
interests, or successfully adjusts and differentiates 
instruction to address individual student 
misunderstandings. The teacher ensures the 
success of all students by using an extensive 
repertoire of teaching strategies and soliciting 
additional resources from the school or community. . 

  



 
Maths – typical effectiveness ratings, ten FFT rubric elements 

 
  



 

English – typical effectiveness ratings, ten FFT rubric elements 

 
  



 
Maths – typical effectiveness ratings, average across FFT rubric elements 

 

 
  



 
English – typical effectiveness ratings, average across FFT rubric elements 

 
 

  



 
Maths – typical time spent on different class activities 

 
  



 
English – typical time spent on different class activities 

 


